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Using High Leverage Practices to Support Early Childhood Special Education Students 
and Families During Distance Learning 
Literature Review 
Introduction 
In the late winter of 2020, the introduction of the Novel Coronavirus (COVID-19) also 
introduced families and educators across the nation to the concept of distance learning.  While 
some had already chosen distance learning as the best option for their child, this was the first 
time in history that it was the sole option for the delivery of instruction.  As districts and teachers 
began to prepare, there were many uncertainties for what distance learning would look like.  This 
was especially true for our youngest learners that were receiving special education services.  
With little guidance, special education teachers raced to meet with families, develop 
distance learning plans, and amend Individualized Education Programs (IEPs).  The IEP goals 
that were originally designed for a three, four, or five year old to work on with a licensed teacher 
in the school environment, were now being attempted to be implemented in the home 
environment by parents, guardians, and other extended family members.  
While some students and families thrived, many struggled to adapt to remote learning. 
Equity issues were magnified by stay-at-home orders and teachers and students struggled with 
how to replicate the engagement that typically occurs in an in-person classroom (Fleming, 2020). 
Family roles and routines also shifted.  Households were required to undertake routines that they 
were not prepared for.  Caregivers were required to undertake the implementation of educational 
programming that they were not trained for.  
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While High Leverage Practices (HLPs) in Special Education were developed specifically 
to support school-based learning, it is reasonable to assume that these could also be applied to 
distance learning.  Ball & Forzani (2009) states, “Skillful teaching requires appropriately using 
and integrating specific moves and activities in particular cases and contexts, based on 
knowledge and understanding of one’s pupils and on the application of professional judgement” 
(p.497).  Combining the Council for Exceptional Children’s (CEC) High Leverage Practices, 
with Early Childhood best practices, Early Childhood Special Education teachers are able to 
adapt their approaches to best meet the needs of their preschool-aged students and their families.  
Review of Literature 
 When looking at how to best support Early Childhood Special Education families during 
distance learning, the unique needs of the student and the family must be the practitioner’s 
primary focus.  Bowe (2008) writes that, “the requirement in Part C that ​early intervention 
services​ be appropriate and in Part B that ​education ​be appropriate is, accordingly, that these 
services benefit the child.  This benefit outweighs the placement… whatever placement is made, 
the services provided there must meet the unique needs so that the child benefits from them” (p. 
231).  When the placement of special education suddenly moves from the classroom to the home, 
practitioners must be ready to adapt.  The framework of high leverage practices encourages 
teachers to be flexible problem solvers that have expertise in implementing highly effective 
practices, and also adjusting them to meet the needs of individual students (CEC, 2017).  
Effective collaboration is foundational in the implementation of high leverage practices 
as special education teachers are challenged with accomplishing a wide range of tasks and goals 
(CEC, 2017).  For many, the focus of these tasks quickly turns to supporting individual family 
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units during distance learning.  As children with special needs return to spending all of their day 
within the home, a strong burden is placed on caregivers and other members of the household.  It 
is common for the quality of life of these family members to be neglected due to this added 
burden.  Bhopti et al. (2016) found that the majority of people who care for family members with 
disabilities feel reluctant to ask for support, even when it is beneficial.  
Acar & Akamoglu (2014), suggest that when practitioners are prepared to accommodate 
the unique needs of families and involve them in programming, there are clear benefits to 
parents, children, and practitioners.  Effective collaboration on the part of the special education 
teacher and a shift in mindset allows for services to focus on family empowerment, similar to 
early intervention services received prior to the child entering preschool (Bowe, 2008).  This is 
supported by The Division of Early Childhood’s [DEC] Recommended Practices (2014), which 
suggests practitioners should work together with families to create goals and outcomes, 
implement practices that support family functioning, and allow for flexible, individualized, and 
tailored programming. 
Even when families are being empowered by special education teachers, a child may 
struggle to emotionally adapt to the new parameters of distance learning.  Not only has the stable 
classroom-based learning environment been disrupted, so has the child’s social structure.  In a 
situation such as this, a hyper focus on academic development can put special education students 
at a behavioral risk.  Rivera and McKeithan (2019) argue that the focus on universal design for 
learning is not always successful because teachers are intensely focused on academic learning 
goals, neglecting to teach the social skills needed for students to fully participate in the school 
community. Additionally, for young children, play is a vital part of social-emotional 
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development, and leads to complex social skills and eventually friendships (Barnett, 2018), and 
for many, social play with typically developing peers becomes absent during distance learning. 
High leverage practices that focus on social, emotional, and behavioral development indicate the 
need for special education teachers to not only establish positive learning environments, but also 
to explicitly teach social skills and provide opportunities for students to practice and  receive 
constructive feedback on skills. A pilot program initiated by Ingersoll & Dvortcsak (2006) 
showed that when parents were included in training and coaching sessions, they reported feeling 
more comfortable and confident in implementing behavior shaping strategies for their children 
with autism.  Parents also exhibited a greater level of knowledge regarding intervention 
techniques after participating in these sessions.  These results suggest that in order to most 
effectively meet the social, emotional, and behavioral needs of students during distance learning, 
not only should practitioners focus on the programming they are providing to the student, but 
also the coaching and support they are offering to families.  
Finally, high leverage practices place a significant emphasis on the instructional 
strategies that special education teachers implement. This includes adapting curriculum to meet 
student needs, the use of explicit and intensive instruction, as well as the implementation of 
multiple strategies to maintain engagement.  Similarly, the DEC (2014) recommends that 
practitioners “use systematic instructional strategies with fidelity to teach skills and promote 
child engagement and learning” (p. 12).  Greene (2020) writes that explicit instruction is a 
method of using direct and structured instruction to teach skills and concepts which includes 
modeling the skill, verbalizing the thought process, providing opportunities for practice, and 
providing feedback.  Additionally, “evidence suggests that explicit instruction prompts learning 
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more effectively and efficiently than other approaches to instruction, especially for students 
experiencing difficulty learning academic skills” (Riccomini et al., 2017).  
For the preschool-aged student receiving special education services, explicit instruction 
may not only be beneficial to teach academic skills, but also in teaching social skills, self help 
skills, communication skills, and motor skills.  This can be difficult, however, as a young child’s 
ability to maintain attention on a computer screen during distance learning can be very limited. 
Again, this requires practitioners to adapt instructional strategies in order to engage students and 
their families.  In this case, a family member may be the person receiving explicit instruction 
from the practitioner in different techniques.  This shift in roles is similar to that of a home 
visitor in early intervention programming where practitioners are supporting families in their 
routines and embedding intervention strategies that are unique to the individual child (Keilty, 
2008).  As parent development enhances, so does their relationship with their child, and Klass 
(2012) argues that this relationship is the foundation for a child’s early development.  
Conclusion 
Using distance learning as a method to educate special education preschool children is an 
exciting challenge as practitioners are tasked with ensuring that the programming provided 
continues to be of high quality.  Both the literature cited and the High Leverage Practices in 
Special Education support the practice of Early Childhood Special Education teachers shifting 
their focus from working with students, to working with students and their families.  Reframing 
preschool special education services to include the family empowerment that is traditionally seen 
in early intervention, can be of great benefit to all involved.  Families are not only provided with 
resources and support to thrive during distance learning, but are provided with the opportunity to 
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receive training and coaching on skills that can be transferred into other areas of their family 
lives.  While it can be argued that distance learning may not be the most appropriate model for a 
young child to learn, the benefits that the child receives from a renewed focus on family 
empowerment cannot be discounted.   
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High Leverage Practice Comparisons During Traditional and Distance Learning 
HLP2:​ Organize and facilitate effective meetings with professionals and families. 
Traditional In School Learning Distance Learning 
Meetings focus on student’s success in the 
school environment and on school-based IEP 
goals. 
Meetings focus on incorporating positive 
family routines during distance learning, 
allowing the student to make progress on 
school-based IEP goals as well as other 
important life skills. 
 
HLP3:​ Collaborate with families to support student learning and secure needed services. 
Traditional In School Learning Distance Learning 
Family support is available upon request, but 
support for student learning is focused on 
programming within the traditional school 
environment. 
Supporting families becomes a more clear 
focus as the student is spending all of their 
leisure and academic time in the home. 
Practitioners take on the role of determining if 
basic needs of the child/family are being met 
and act as a liaison accordingly. 
 
HLP7:  ​Establish a consistent, organized, and respectful learning environment. 
Traditional In School Learning Distance Learning 
The creation of a positive environment and 
effective routines focuses on the classroom. 
The creation of a positive environment and 
routines focuses on both learning during 
structured teacher-child video sessions, as 
well as learning during daily routines. 
Modeling is provided for families to 
implement strategies. 
 
HLP8 & HLP22:  ​Provide positive and constructive feedback to guide students’ learning and 
behavior. 
Traditional In School Learning Distance Learning 
Feedback and behavior guidance such as Coaching and guidance is provided to parents 
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shaping are implemented in the classroom 
during the school day by instructional staff. 
and caregivers on how to provide positive 
feedback and implement  specific strategies to 
shape behavior. 
 
HLP13:  ​Adapt curriculum tasks and materials for specific learning goals. 
Traditional In School Learning Distance Learning 
Universal design for learning is used to adapt 
curriculum so as to engage students and aid 
them in meeting IEP goals within the 
classroom. 
Universal design for learning is used to adapt 
curriculum so as to engage students and aid 
them in meeting IEP goals through distance 
learning. 
 
HLP18:  ​Use strategies to support active student engagement. 
Traditional In School Learning Distance Learning 
Strategies used to support student engagement 
are based on success in the classroom. 
Strategies used to support student engagement 
are designed to maintain attention during 
distance learning and skills that can be 




High Leverage Practices in Special Education:  
 





“Teachers lead and participate in a range of meetings (e.g., meetings with families, 
individualized education program [IEP] teams, individualized family services plan [IFSP] teams, 
instructional planning) with the purpose of identifying clear, measurable student outcomes and 
developing instructional and behavioral plans that support these outcomes. They develop a 
meeting agenda, allocate time to meet the goals of the agenda, and lead in ways that encourage 
consensus building through positive verbal and nonverbal communication, encouraging the 
sharing of multiple perspectives, demonstrating active listening, and soliciting feedback” 
(Council for Exceptional Children [CEC], 2017, p. 30). 
 
Explanation  
Special education teachers organize, facilitate, and participate in a large variety of 
meetings, each with a different purpose (CEC, 2017).  Bowe (2008) writes that unlike special 
education programming in older ages (3-21), “the stress in early intervention (0-2) is on supports 
designed to empower the family so that it functions more effectively on behalf of the infant or 
toddler” (p. 43).    As a child enters the preschool special education classroom setting, meetings 
with families tend to focus away from family empowerment and onto student empowerment 
within the school setting.  This is a natural shift in focus as special education services are no 
longer happening in the home.  When distance learning requires a preschool- aged special 
education student to shift their learning environment back to the home, the practitioner must 
adapt the learning outcomes as well. 
The Routines Based Interview (RBI) is an important part of traditional early intervention 
programming as it promotes family empowerment.  An adapted RBI would serve a practitioner 
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and preschool aged family well to determine what the needs are of the family and child during 
distance learning.  This interview is designed to provide a “rich and thick description of child 
and family functioning” (McWilliam, 2010). During the interview, the family has the 
opportunity to share general concerns, what routines they struggle with, and what their priorities 
are for their child’s growth. A traditional RBI then aids the practitioner in preparing Routines 
Based Interventions that are individualized approaches to accommodate preferences of the 
family, the family’s daily routines, and the child’s skills.  Routines selected to work on have a 
positive and functional outcome for the family and the child, as well as enhance the child’s skills 
(Family-guided Approaches to Collaborative Early Intervention Training and Services 
[FACETS], 1999).  If an adapted RBI were to be used during preschool special education 
distance learning, the team would have the opportunity to focus on setting the foundation for 
how the IEP goals will be met within family routines.  
Foundational questions for the RBI would come from the ​McWilliams Routines Based 
Interview (RBI) - Scale for Assessment of Family Enjoyment within Routines (SAFER) Combo 
(2006). In order to adapt the RBI-SAFER Combo to meet the needs of a family attempting to 
incorporate preschool special education distance learning, questions regarding playtime and 
learning routines would be added.  These are two portions of the traditional preschool day that 
are not already incorporated into the RBI-SAFER Combo.  It is still vital that the practitioner go 
through all other routines of a family’s day in order to determine what supports they need in 




High Leverage Practices in Special Education:  
 




Adapted Routines Based Interview Questions  
Foundational questions for the RBI would come from the ​McWilliams Routines Based Interview 
(RBI) - Scale for Assessment of Family Enjoyment within Routines (SAFER) Combo​ (2006).  
Routine: Play Time 
● What does play time look like in your home? 
● How is your child involved in this activity? 
● How do other family members interact with your child during play time? 
● What do you typically talk about during this time? 
● What types of play activities is your child interested in? 
● How long does your child typically interact with a certain toy or group of toys? 
● How much assistance does your child need to stay engaged during play time? 
● How does your child transition from one play activity/item to another? 
● How satisfied are you with your child’s playtime routine? 
 
Routine: Learning Time 
● What has learning time looked like in your home? 
● Where in the home does this take place? 
● Who is all involved in this activity? 
● What type of learning activities have you implemented? 
● How does your child participate? 
● Does your child enjoy learning time?  How do you know? 
● How much assistance does your child need during learning times? 
● What materials does your child have available in the home for learning time? 
● Is there anything that you think your child can do during this time, but they are not, or 
refusing to do it? 




High Leverage Practices in Special Education:  






“Teachers collaborate with families about individual children’s needs, goals, programs, and 
progress over time and ensure families are informed about their rights as well as about special 
education processes (e.g., IEPs, IFSPs). Teachers should respectfully and effectively 
communicate considering the background, socioeconomic status, language, culture, and priorities 
of the family. Teachers advocate for resources to help students meet instructional, behavioral, 
social, and transition goals. In building positive relationships with students, teachers encourage 
students to self-advocate, with the goal of fostering self-determination over time. Teachers also 
work with families to self-advocate and support their children’s learning” (Council for 
Exceptional Children [CEC], 2017, p. 32). 
 
Explanation  
It is suggested that the Individual Family Services Plan, with a focus on family routines, 
is a parent’s first, and primary, opportunity to be involved in their child’s education (Shriver & 
Kramer 1993).As a child’s service plan shifts to a school based Individualized Education 
Program (IEP) at age three, it is easy for the focus on family to be lost.  Bhopti et al. (2016) 
reminds readers that there is a tendency for family members of those with disabilities to be 
neglected.  Family quality of life is put to the side so that the individuals with disabilities can 
thrive.  While the Routines Based Interview that was suggested in the review of HLP1 focuses 
on family empowerment (Bowe, 2008), it is important that the family also be provided with 
resources to further quality of life, increase knowledge base on their child’s conditions, as well 
as their family rights under IDEA.  “Parent development enhances their relationship with the 
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child, which is the foundation for the child’s development” (Klass, 2012), and a child’s early 
development is why early intervention exists. 
The following resource was created with the goal of empowering families and enhancing 
parent/caregiver development.  The Resource Guide for Cambridge-Isanti Families with Young 
Children website provides families within the school district with one centralized resource of 
information on varying topics and needs.  These topics include  
- Child development resources 
- Child safety resources 
- Information on common childhood illnesses 
- Resources for parents of children with special needs 
- Distance learning resources 
- Information on chronic health conditions 
- COVD-19 Resources from the MN Children’s Cabinet 
- Information regarding immunizations 
- Resources specific to families living in the Cambridge-Isanti School District 
- Information about nutrition, health, and exercise  
While the amount of items included can be overwhelming, this website allows for a family to 
process the information at their own pace, as well as choose the information that is most 
important to them at any given time.  Disability focused support can be scarce and caregivers 
may not be comfortable to ask for support from the school or the community (Bhopti et al., 
2016).  This resource is designed to circumvent that discomfort and allow families to have 
resources available to them without having to ask.  
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“To build and foster positive relationships, teachers should establish age-appropriate and 
culturally responsive expectations, routines, and procedures within their classrooms that are 
positively stated and explicitly taught and practiced across the school year. When students 
demonstrate mastery and follow established rules and routines, teachers should provide 
age-appropriate specific performance feedback in meaningful and caring ways. By establishing, 
following, and reinforcing expectations of all students within the classroom, teachers will reduce 
the potential for challenging behavior and increase student engagement. When establishing 
learning environments, teachers should build mutually respectful relationships with students and 
engage them in setting the classroom climate (e.g., rules and routines); be respectful; and value 
ethnic, cultural, contextual, and linguistic diversity to foster student engagement across learning 




As teachers attempt to determine what the best classroom management strategies are for 
their individual students, it is important to remember that the only behavior that can actually be 
controlled is our own.  Teachers “cannot make students learn or behave.  They can, however, 
create environments to increase the likelihood that students will do both” (CEC p. 56).  When it 
comes to creating a positive learning environment in the home, as is required during distance 
learning, this becomes an even greater challenge.  For a preschool-aged child, learning occurs 
during all aspects of their day, especially during play (Barnett, 2018).  When implementing 
behavior management strategies during distance learning, the practitioner must be prepared to 
provide instruction to both the child, and family members so that quality learning is able to 
continue during family routines..   The Division of Early Childhood  (2014) reminds early 
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educators that it is their obligation to provide coaching and consultation to families and 
caregivers in order to facilitate instruction in the home that promotes child development, as well 
as positive child-adult interactions. 
The following artifacts include both a structure for one-on-one teacher/child video 
lessons, as well as a resource for parents to implement during their daily routines.  At the 
beginning of each one-on-one lesson, I would review the attached expectations of the video 
lesson, as well as the lesson outline to help the child understand what the expectations were. 
Students would also be provided a laminated copy of each of these to keep next to their computer 
area at home.  Next, similar to how I would start each of my in-school group times, I would 
begin each video lesson with a mindfulness exercise from the children’s book “Breath Like a 
Bear” by Kira Willey.  Her book and CD combo provide calming strategies for children to 
recenter their minds, and get ready to learn.  The attached powerpoint allows for the child, 
whether in the classroom or at home on the computer, to experience both a visual from the book 
as well as the audio.  Weekly I also developed sample videos for parents to watch with their 
children to help them model the calming strategies during home routines.  Feedback from parents 
indicated that these strategies were some of the  most helpful that they received during distance 
learning because the child was already familiar with the techniques from school, they were fun to 
do, and easy for the parent and child to remember. 
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Breath Like A Bear Video: ​ ​Flower Breath 
 
 





High Leverage Practices in Special Education 
HLP8 & HLP22:  ​Provide positive and constructive feedback to guide students’ 





“The purpose of feedback is to guide student learning and behavior and increase student 
motivation, engagement, and independence, leading to improved student learning and behavior. 
Effective feedback must be strategically delivered and goal directed; feedback is most effective 
when the learner has a goal and the feedback informs the learner regarding areas needing 
improvement and ways to improve performance. Feedback may be verbal, nonverbal, or written, 
and should be timely, contingent, genuine, meaningful, age appropriate, and at rates 
commensurate with task and phase of learning (i.e., acquisition, fluency, maintenance). Teachers 
should provide ongoing feedback until learners reach their established learning goals” (Council 




Offering quality feedback for a student is also part of implementing quality explicit 
instruction (Greene 2020).  Bowe (2008) argues that the more you attend to an activity the more 
you will see it. This means that the more adults pay attention to a child’s positive behavior, the 
more the child will display positive skills on a consistent, and sometimes independent, basis. 
Young children do a majority of their learning through play and it is important for both teachers 
and caregivers to provide feedback during that play time.  This includes positive reinforcement 
when there is a direct relationship between a skill that the child has practiced, and a behavior that 
the child implements during a play session (Division of Early Childhood, 2016).  
Shaping is a method of feedback that reinforces the successive approximations of a 
desired behavior in order for a more complex behavior to be reached (Bowe, 2008; Alberto & 
Troutman, 2013).  Key factors in using shaping include both implementing differential 
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reinforcement and shifting the requirements for which reinforcement will be provided (Alberto & 
Troutman, 2013).  In differential reinforcement, the adult reinforces the behaviors that are 
accurate but ignore those that are not.  Also important, the adult gradually requires the student to 
exhibit more attributes of the desired behavior before receiving the reinforcer.  Both allow for the 
reinforcement to be faded over time, gradually increasing the student’s independent positive 
behavior (Alberto & Troutman, 2013). 
While this is a method that would traditionally be implemented in the classroom by 
teachers and support staff, it is also a technique that caregivers can be coached in providing to 
their child during the play experience. The attached artifact shows examples of how I 
implemented coaching to a parent during distance learning, as we worked on shaping her son’s 
behavior  One of the child’s IEP goals included increasing his ability to attend to preferred and 
non-preferred activities.  His tendency was to focus on one preferred activity (trains) during play 
time.  When trains were not available to him, he would move quickly from one activity to the 
next, showing very little interaction with each activity.  As part of shaping his behavior in the 
classroom, we implemented a first-then choice board during free play time.  This required him to 
choose one non=preferred activity from the board and place it on the first-then board.  Staff 
would use language such as “first blocks, then trains.” A timer would be set and when he had 
engaged in the chosen activity for xx amount of time, he could play with his trains for five 
minutes.  As the school year progressed, he was able to effectively choose an activity from the 
choice board and engage with it for two and a half minutes before receiving the reward of trains. 
During distance learning, the goal was to continue to increase this engagement time by coaching 
his mom in the techniques and providing her with the resources to implement them.   As his 
23 
mom attempted to implement the first-then board, she would record herself using the strategies 
once per week and then share with me for data purposes as well as to receive feedback.  This 
gave us the opportunity to discuss his development and for her to feel encouraged in using the 
strategy.  
24 
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HLP8 & HLP22:  ​Provide positive and constructive feedback to guide students’ 
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“Teachers assess individual student needs and adapt curriculum materials and tasks so that 
students can meet instructional goals. Teachers select materials and tasks based on student needs; 
use relevant technology; and make modifications by highlighting relevant information, changing 
task directions, and decreasing amounts of material. Teachers make strategic decisions on 
content coverage (i.e., essential curriculum elements), meaningfulness of tasks to meet stated 




As special education teachers, much of what we do is adapt curriculum to meet the 
individual needs of our students.  Universal design for learning (UDL) requires that curriculum is 
revised so that all students have an equal opportunity to learn.  As part of UDL, teachers must 
ensure that students are provided multiple means of content input, content output, and 
engagement (Arndt & Rapp, 2012).  The CEC (2017) also recognizes that as special education 
teachers make modifications to curriculum, students are better able to meet their IEP goals. 
Especially in the early childhood years, practitioners must be ready to “provide the level of 
support, accomodations, and adaptations needed for the child to access, participate, and learn 
within and across activities and routines” (Division of Early Childhood [DEC], 2016). 
During distance learning, it is common for a general education teacher to introduce a skill 
during a large group video lesson.  For many students, participation in large  group video 
instruction is more about the social aspect of seeing their classmates than it is about obtaining an 
actual skill.  Additionally, the skill introduced may be beyond the abilities of a special education 
27 
student depending upon their need.  Situations such as this require special education teachers to 
adapt the general education curriculum to meet the needs of individual students.  The attached 
artifact shows a brief example of a math lesson introduced by a general education teacher during 
a large group video lesson.  It is followed by individual adapted lessons for two different 
students and how they would be implemented during one-on-one video sessions.  Each takes 
advantage of the same technology (Epic Books and Boom Cards) to encourage engagement, but 
the delivery has been individualized.  Additionally, two of the resources introduced in the 
individual lessons are digital resources that caregivers can easily implement at home when 
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Adapted Math Lesson:  Teddy Bear Counters 
 
Outline of lesson as introduced by general education teacher:  
- Teacher reads the book “Teddy Bear Counting” by Barbara McGrath 
- As teacher reads, generaal focus is on adding one more bear to the group and taking one 
away from the group 
- After the book is read, the teacher completes a felt board activity where bears are added 
and subtracted from the group 
 
Adapted Lesson for John 
- The day following the general education teacher’s large group teddy bear counting 
lesson, John participates in a one-on-one lesson with his special education teacher. 
- John is currently working on identifying numerals 0-10. 
- John is logged into his video chat on the computer and also logs into the EPIC books app 
on his i-pad.  (to do this yourself,​ CLICK HERE​.  Enter class code eck9166.  Then click 
on John D.) 
- When he logs in, he has a notification of a new book that is assigned to him, “Teddy Bear 
Counting.” 
 
- The teacher also has Epic Books and “Teddy Bear Counting” pulled up to read through 
screen share on the computer. 
- John and the teacher read the book together, with the teacher paraphrasing each page to 
focus on how many total bears there are on the page, with numbers up to 10 
29 
- As they read, the teacher assesses John’s ability to identify numerals 0-10 
 
- The teacher only reads until there are 10 bears total.  (Note that the book continues to 12 
bears and then simple addition and subtraction is introduced). 
- After reading the book together, the teacher uses a doc cam 
to roll a dice.  John verbally identifies the numeral and they 
they count together as the teacher adds the correct number of 
bears to the board 
- After John has shown his level of understanding, the teacher 
assigns John to sign into his Boom Cards account on his 
i-pad. (If you would like to try this click on the image below 
and use the indicated username and password.  
 
- When John logs in he has a new assignment:  Counting Bears 1-10.  
- The teacher explains to John how to play the game, and John attempts to select the 
correct number of bears based on identifying the numeral.  The teacher is able to take 
data on which items he identifies correctly and which numerals he asks for help with.  
- The program provides immediate feedback for correct and incorrect answers. 
30 
 
- John is encouraged to continue to play the game later in the week. 
- The teacher is able to track how often John is playing the game and his progress. 
 
 
Adapted Lesson for Jane 
- The day following the general education teacher’s large group teddy bear counting 
lesson, Jane participates in a one-on-one lesson with her special education teacher. 
- Jane is currently working on identifying primary and secondary colors. 
- Jane is logged into her video chat on the computer and also logs into the EPIC books app 
on her i-pad.  (to do this yourself,​ CLICK HERE​.  Enter class code eck9166.  Then click 
on Jane D.) 




- The teacher also has Epic Books and “Teddy Bear Counting” pulled up to read through 
screen share on the computer. 
- Jane and the teacher read the book together, but as they read, the teacher paraphrases the 
captions.  Together, they work on identifying the basic colors of bears on the page. 
- As they read, the teacher assesses which colors Jane is able to identify. 
 
- The teacher only reads until there are 10 bears total.  (Note that the book continues to 12 
bears and then simple addition and subtraction is introduced). 
- After reading the book together, the teacher uses a doc cam and helps Jane identify 
primary and secondary colored bears, as well as match the color with the correct food 
picture. 
 
- After Jane has shown her level of understanding, the teacher assigns Jane to sign into her 
Boom Cards account on her i-pad. (If you would like to try this click on the image below 
and use the indicated username and password.  
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- When Jane logs in she has a new assignment: Color Bears.  
- The teacher explains to Jane how to play the game.  Jane will click on the speaker button 
on each card and it will tell her what color bear to select.  Jane attempts to select the 
correct color bear.  The teacher is able to take data on which items she identifies correctly 
and which  colors she asks for help with.  The game also prompts Jane to try again if she 
chooses the incorrect bear. 
 
- Jane is encouraged to continue to play the game later in the week. 




High Leverage Practices in Special Education 





“Teachers use a variety of instructional strategies that result in active student responding. Active 
student engagement is critical to academic success. Teachers must initially build positive 
student–teacher relationships to foster engagement and motivate reluctant learners. They 
promote engagement by connecting learning to students’ lives (e. g., knowing students’ 
academic and cultural backgrounds) and using a variety of teacher-led (e.g., choral responding 
and response cards), peer-assisted (e. g., cooperative learning and peer tutoring), 
student-regulated (e.g., self-management), and technology supported strategies shown 
empirically to increase student engagement. They monitor student engagement and provide 
positive and constructive feedback to sustain performance.” (Council for Exceptional Children 




The engagement level of a student has a direct correlation to their level of performance. 
The different strategies that teachers use to promote engagement ensures that students have an 
opportunity to actively participate in the learning process (CEC, 2017).  Universal Design for 
Learning (UDL) provides a framework that enables teachers to plan and implement activities that 
maximize learning and accessibility by altering the representation, expression, and engagement 
of materials (Parette & Blum, 2014).  As teachers use UDL principles to address student 
engagement levels, technology should not be overlooked as studies have shown that in the 
preschool years, it can provide flexible ways for teachers to present information, as well as 
increase the engagement and independence levels in students (Stockall et al, 2012).  
One evidence-based practice that has shown positive results in regards to student 
engagement is video modeling (Barnette, 2018).  Video modeling includes short videos with 
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exhibit language used in a social situation.  Because it is highly engaging, studies have shown 
that video modeling has the ability to increase social initiations, social interactions, spontaneous 
requests, and even positive play skills (Barnett, 2018).  The following artifact displays two 
videos developed to increase a student’s engagement in social skills lessons during distance 
learning.  Because there are no peers available to provide positive modeling of social skills, these 
videos allow for the modeling to be done by a teacher as well as a familiar character, Daniel the 
Tiger from PBS.  The use of a familiar character allows for the student to engage in the material 
in a way that is not possible in a structured video lesson.  Additionally, the skills taught in these 
lessons are easily transferable to family routines, providing families another resource for their 
child who may be struggling socially and emotionally during distance learning.  
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Daniel the Tiger Social Emotional Video Lessons 
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